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The relationship between coping mechanism variabtes job burnout variables
was examined among the high school teachers framadnd India, to find out the
differences in coping mechanisms and job burnouthef Iranian and Indian
teachers, and to study the role of coping mechanisnjob burnout among these
teachers. The instruments used to measure theblemiavere: 1) The Ways of
Coping Questionnaire by Lazarus and Folkman (198%) 2) Maslach Burnout
Inventory by Maslach and Jackson (1981). The dataewcollected from 300
teachers from Iran and 300 teachers from India.féB¥le teachers and 163 male
teachers were teaching in high schools in Tehrean)] and 160 female teachers
and 140 male teachers were teaching in high sclimélsne (India). The statistical
techniques of descriptive statistics, and two-w&OVA statistics were employed
to analyze the data. The results indicated thattréhian teachers, compared to the
Indian teachers, were higher in the use of profieeused coping mechanism (p <
.01). But, there were no significant differencesasen Iranian and Indian teachers
in the use of emotion-focused coping mechanism;T{Bre were no significant
differences between Iranian and Indian teachergobnburnout in the areas of
emotional exhaustion and loss of personal accompksit. However, Indian
teachers, compared to the Iranian teachers, wgheihobn job burnout in the area
of depersonalization (p < .01).
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The main life stress is a topic with which mosuesfare familiar because it
is discussed not only in text books but often ie gopular press and media
(Riggio, 2000). A stressor is any force that push@sychological or physical
factor beyond its range of stability, producingteais within the individual
(Cooper, 1996). During recent decades, a consitieegtbount of attention has
been paid to job burnout (Siguero, Perez, Conz&l&zermeno, 2003). In one
theoretical model, job burnout is proposed to lresponse to stressful work
conditions. Burnout is a behavior shown by indidtduwho are in emotionally
demanding situations (van der Ploeg, & Kleber, 20G3nvolves emotional
exhaustion, feeling of low personal accomplishmant] depersonalization or
callous behavior toward one’s client (Maslach & k¥am, 1981). That is,
burnout is when one feels emotionally drained agltetes that he/she is of no
consequence at home and work. Theory driven stadiibarnout had not been
fully developed earlier. Later attention was giverboth the development and
testing models of burnout (e.g., Lee 2003; Masld®&93). One of the main
reasons has been the impact of job burnout in ¢harcence of psychosomatic
diseases (such as blood pressure and digestiorieprgp as well as the
prevalence of job burnout in a society on a wideales For example, the
World Health Organization (WHO) (1987) has declatédt half of the
working population is dissatisfied with their jolmca 90% of the working
population believes that their jobs do not complytheir life objectives, and
75% others are seeking medical assistance aslaoéfb dissatisfaction and
lack of capability.

Considerable research attention has recently beeoted to the incidence
of job burnout among teachers. Many empirical ¢fftiave been attempted to
identify antecedents and consequences of teachets’ burnout and
psychological health in every different countriesisas Great Britain (Travers
& Cooper, 1993), Australia (Hart, 1994), China (HuiChan, 1996, Yu, Li,
Yang, Gu, Ma, LQ, & Duan, 2003).), the Netherlaiids Heus & Diekstra,
1999), ltaly and France (Pedrabissi, Rolland. &tiBato., 1993).
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Coping is believed to be an important predictoradaptation. Effective
behavioral or cognitive coping responses to stass believed to lead to
increased feelings of efficacy and reduced levélstess and anxiety. In
particular, coping strategies such as problem sglvicognitive decision
making or other active strategies are associatddloiver levels of symptoms
(e.g., Causey & Dubow, 1991), whereas avoidantegjias are associated with
higher levels of symptoms (e.g., Blalok & Joined0Q; Chang, Lee, Connor,
Davidson, Jefiries & Lai 2003; Gomez, 1998; Lamb&riambert, 2004).
Thus, different coping strategies appear to be nooress adaptive ways of
dealing with stress.

A theory of the types of values on which cultures e compared, uses
data from nations around the world. Iranians cangbige external in their
locus of control, attributing control of eventsftrces outside of themselves
(House, Hanges, Ruiz-Quintanilla, Dorfman, Javidaickson & Gupta, 1999;
Bhattacharya, Ghosh, & Dasgupta, 2003). Contralfitsas been linked to
perceptions of both job stressors and job straiiatd, 2004; Mearns, &
Cain, 2003). Spector, Copper, Sanchez, O'Dris@plarks, Bernin, Bussing,
Dewe, Hart, Miller, Renault de Moraes, Ostognaagdh, Pitariu, Poelmans,
Radhakrishnan, Russinova, Salamatov, Salagado, aShiiu,  Stora,
Teichmann, Theorell, Vlerick, Westman, Widerszakz@, Wong, & Yu
(2001) in their comparison of 24 countries foundttht the country mean
level, collectivism was associated with externality locus of control.
Furthermore, countries in which people were exieteraded to score high in
job strains. Literature discussed in our introduttsuggested that Iranians
tend to be collectivistic, which would be expectied be associated with
externality in locus of control. This externalityasexpected to be associated
with higher perceived stressors and higher jobrstra

Cross-cultural research is important in ascertgirthre impact of cultural
environment at the level of societies or socialtays (Hofstede, 1991).
Although the concepts of stress and coping wererparated in ancient
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Brahmanism and Buddhist philosophies of Asia (Reds& Lam, 1996),
scientific research in this area is a fairly recehenomenon. Theoretically,
generalized beliefs about locus of control arelyike influence the choice of
coping strategies (Lazarus & Folkman, 1984).Thoternals are expected to
use problem—focused coping more than the extewitabswould use emotion—
focused methods. Focus upon the culture—relevanemsions of stress and
coping is clearly evident in several recent studiesmmigrants, refugees, and
ethnic and minority groups within the mainstreamrd=gultural societies
(Berry, 1997). The several studies on Iranian amilah teachers showed that
the teachers were going through high degree o$st@ad job burnout (Attar,
1995; Rezai, 1994; Ghobari Bonab, Nabavi, & Shirk@B06; Dehshiri, 2005;
Bani Hashemi, Ahmadi, 2006; Ushasree, Reddy, & lmo01995). Some
studies in Iran showed that high degree of stredga@b burnout among nurses
and employees (Sadat Dibaj, Bahrami, & Abedi, 2088pahi, & Oreyzi,
2008; Ghoamali Lavassani, Keyvanzad, & Arjimand)&0Asadi, Borjali, &
Jomehri, 2007; Ahghar, 2007).

Results revealed that teaching is a high-stressipation with cross-
cultural characteristics. Furthermore, negative aydical attitudes towards
their work, students, colleagues and the orgaminads a whole are observed.
This attitude, which is often evaluated on a mdeaél, should be considered
also as a final stage of the burnout syndrome fRis@agliardi, Razzino, &
Bertini, 2003).The most impressive data sets irs thiork come from
Schwartz's cross-cultural studies of teachers. &ibez, the present study was
planned: to find out the differences if any, in E@p mechanisms and job
burnout of the Iranian and Indian teachers. To ysttlte role of coping
mechanisms in job burnout in teachers, the follgwhypotheses were
proposed:

1. Iranian teachers will be higher in the use afbpem-focused coping
mechanism compared to Indian teachers.

2. Indian teachers will be higher in the use of somfocused coping
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mechanism compared to Iranian teachers.

3. Indian teachers will be higher on job burnoundtonal exhaustion,
depersonalization and loss of personal accomplisbm®mpared to Iranian
teachers.

Method

Sample

The sample taken for the study included 300 teacfrem Iran and 300
teachers from India in 2005. There were 137 fendehers and 163 male
teachers from 53 high schools in Tehran city (Rarsample) and there were
160 female teachers and 140 male teachers fromgb3skhools in Pune city
(Indian sample) who were selected through the naeatl sampling method
from districts of Tehran and Pune as subjects i study. Their age range
was from 25 to 55 years (average age about 40y Weee teaching the 16
12" standard students. These teachers were teach@mgerfary science
(Mathematics, Physics, Chemistry and Biology) testh classes. All the
teachers who participated in the study were marhad minimum 5 years of
teaching experience and were permanent in the Tble. participants were
trained teachers.

Variablesand Tools

Ways of Coping Questionnaire. The coping mechanisms were measured by
the Ways of Coping Questionnaire, developed and standardized by Lazarus
and Folkman (1984). This questionnaire consist8éoitems and eight scales.
The scales are: 1. Confrontive coping, 2. Distagic® Self controlling, 4.
Seeking social support, 5. Accepting responsibilty Escape-Avoidance, 7.
Planful Problem Solving, and 8. Positive ReapptaiBaese items have to be
responded to, on a "4-point scale" ranging fromt ‘imeed” to “used to a great
deal”. The items on the original ways of coping aitlist were classified on
the basis of rater's judgments about being "proHlecused” or "emotion-
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focused"(Lazarus and Folkman, 1984).

"Problem-focused coping" has four scales, namedgkiig social support,
Accepting responsibility, Planful problem solvingnd Positive reappraisal.
Similarly, "Emotion-focused coping" also has fowalkes, viz., Confrontive
coping, Distancing, Self-controlling, and Escapeidances.

The alpha coefficient for the eight scales is higithen the alpha reported
for most of other measures of coping process.

Sr. No. Variable alpha coefficient
1 Confronting coping .70
2 Distancing .60
3 Self controlling .70
4 Accepting responsibility .66
S) Escape Avoidance 72
6 Planful problem solving .68
7 Positive reappraisal .79
8 Seeking social support .76

For the present study, forward-backward translatvas done from English
to Persian and back, the alpha reliability of Rersversion ranged from
minimum .60 to maximum .71 for the various substalEor the Indian
sample, the original English version was used éh@lpha reliability ranged
from minimum .67 to maximum .78 for the subscales.

The items in this questionnaire have face validityce the explained
strategies are those that individuals have repaaedsing, for coping with
stressful environments they face. The construddiyalwas confirmed and
substantiated by two studies, by Manne and Sati®84). They found factor
analytic support for eight factor structure of iays of Coping Checklist.
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Maslach Burnout I nventory (MBI). Job burnout was measured by fob
Burnout Questionnaire, developed and standardized by Maslach and Jackson
(1981). This is a widely used scale, and it copsi$t22 statements that assess
the three facets of professional burnout, viz., @onal exhaustion,
depersonalization and lack of personal accomplisitm@he emotional
exhaustion was regarded as the basic individuagsstcomponent of the
syndrome (Maslach, Schaufeli, & Leiter, 2001). Teégpondents identity as to
how often they feel professional burnout on a ‘fsbnt Likert-type rating
scale" ranging from "never" (0) to "every day" (B)his scale has been
employed in a considerable number of Greek andnatmnal studies that
have investigated the professional burnout of astsuitial number of
occupations, such as civil servants, doctors, aathers in special and
mainstream schools (Kanas, 1996). There was a stmyg teachers in Iran
(Ghobari Bonab, Nabavi, & Shirkohi, 2006).

Reliability coefficients reported here were basedsamples that were not
used in the item selections to avoid any impropdation of the reliability
estimates. Iwanicki and Schwab (1981) reportednkaioh alpha internal
reliability estimates of .90 for emotional exhaasti.76 for depersonalization,
and .76 for personal accomplishment. Gold (1984pnted slightly lower
estimates of .88, .74, and .72, respectively.

The validity of the MBI was substantiated by stsdienducted by Iwanicki
and Schwab (1981). In this research, it was faaatytic support for the three
factor structure of the MBI. It was used after atitegy a forward and
backward translation into Persian language.

Data Collection. The participants were approached in the schoolsiend
asked to be seated in an office in the high schdtley were told that this was
a research to compare Iranian and Indian teacherth@r use of coping
mechanisms and job burnout. Their cooperation watficited, and
confidentiality was assured that their responsesldvbbe used for research
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purposes only. The answer sheets of the tests stitcbed together and the
measures were administered in the school office.

Results

The descriptive statistics given in Tables 1 andv@uld be useful in
interpreting the results of the Analysis of VarianANOVA) presented
subsequently. The group wise valubg 8D andN) presented in the cells are
as: Iranian males vs. Iranian females; Indian makesindian females; and
total males vs. total females. This is in ordecompare the groups based on
their respective mean scores. The Me&s, andN for the sub-variables of
Coping Mechanisms (emotion-focused and problemdgedy Job Burnout
(emotional exhaustion, depersonalization, and losf personal
accomplishment) are given in Tables 1 and 2, reébede.

Table 1.
M eans, Standard Deviations and Number for Coping M echanism Variables
s 2
< = Iran India Total
5 8
>
£ o o 0
o .9 %) [ _ %) [} _ n [} _
£ c @ © © @ © < ko) © [
s8¢ £ E 2 E B oz F B
O g = 2 = @ = ©
=
% g M 36.57 37.19 36.85 36.69 32.67 34.55 36.62 34.657035.
1 % § S 10.76 10.24 1051 10.51 10.80 10.83 10.63 10.777310.
al N 163 137 300 140 159 299 303 296 599
g g M 3297 3567 3421 36.15 3298 34.46 34.43 34.233334.
2 g § S 1091 9.66 1043 11.01 1098 11.09 11.05 10.46 510.7
wtL N 163 137 300 139 159 298 302 296 598
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Table 2.

_Means, Standar d Deviations and Number for Job Burnout variables

@]
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)
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=) 0 <o — 0 Q — 0 <o —
23 ¢ ® ¥ © ® T © T 3
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< M 482 240 3.2 720 485 594 592 372 483
, 2S5 S 551 358 48 626 481 565 598 445 539
88 N 163 137 300 140 160 300 303 297 600
o
_ =5 M 2908 3136 3012 2816 29.94 2911 28.66 3059 6229.
s 252D 1173 1147 1165 1255 1085 1169 1210 11146711
85S N 163 137 300 139 160 299 302 297 599
o
<
Table 3.

Two-way ANOVA for Problem-Focused Coping Mechanism among
Male, Female and Iranian, Indian teachers

Source of variations ~ Sum of squares df  Mean square F

Sex 427.01 1 427.01 3.80*
Country 719.139 1 719.139 6.40*
Sex * Country 801.406 1 801.406 7.133**
Error 66852.05 595 112.356

Total

832698.000 599

** p< .01

*p< .05

The results of the Two-way ANOVA, given in Tableidicated that there
were significant differences (F (1, 595) =3.8009).between male and female
teachers in the use of problem-focused coping nmesima The group means,
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presented in Table 1, indicated that the male grac=36.62) compared to
the female teachers ME34.65) had higher problem-focused coping
mechanism. Also there were significant differen@iégl, 595)=6.40,p<.05)
between Iranian and Indian teachers in the userabl@gm-focused coping
mechanism. Iranian teacherd=<36.85) compared to the Indian teachers
(M=34.55) had higher problem-focused coping mechanismas noted that
there was a significant interaction effeE(Y, 595)=7.133p <.01) of sex and
country on problem-focused coping mechanism (sel@leT8). The group
means, presented in Table 1, indicated that theialnafemale teachers
(M=37.19) compared to the Indian female teach&fs3@.67) had higher
problem-focused coping mechanism.

Table4.
Two-way ANOVA for Emotion-Focused Coping Mechanism among
Male, Female and Iranian, I ndian teachers

Source of variations  Sum of squaresdf  Mean square F

Sex 7.871 1 7.871 .069
Country 8.710 1 8.710 .076
Sex * Country 1278.784 1 1278.784 11.205**
Error 67793.573 594 114.131
Total 774113.00 598

** p<.01

In Table 4, Two-way ANOVA showed that there were significant
differences between male and female teachers andir and Indian teachers
in the use of emotion-focused coping mechanism.tBeite was a significant
interaction effect (F(1, 594)=11.20, p<.01) of s&xd country on the emotion-
focused coping mechanism of teachers. The groumsnéamesented in Table
1, indicated that the Indian male teachers (M=36.¢&dmpared to the Iranian
male teachers (M=32.97), and the Iranian femalechea (M=35.67),
compared to the Indian female teachers (M=32.9&Y higher emotion-

focused coping mechanism.
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Tableb.
Two-way ANOVA for Job Burnout variable (emotional exhaustion)
among Male, Female and Iranian, Indian Teachers

Source of variations  Sum of squaresdf  Mean square F

Sex 3677.13 1 3677.13 36.93***
Country 74.26 1 74.26 74
Sex * Country 932.54 1 932.54 9.36**
Error 59336.19 596 99.55
Total 163130.00 600

*** n<.001 **p<.01

The results of the Two-way ANOVA, presented in Eabl, showed that
there were significant gender differencdg1( 596)=36.39,p<.01) among
teachers on job burnout in the area of emotionakegtion. Male teachers
(M=15.28) compared to the female teach&ts10.37) had higher emotional
exhaustion.

The results of the Two-way ANOVA (Table.4) showddttthere were no
significant differences between Iranian and Indieachers on job burnout in
the area of emotional exhaustion. But a significatgraction effect (1,
596) =9.36,p<.01) of sex and country was noted on the emotierhhustion
of teachers. The group means, presented in Talslea?ved that Iranian males
(M=16.11) compared to the Indian maldd=014.32), and Indian females
(M=11.85) compared to the Iranian femal&$=8.64) had higher emotional
exhaustion.
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Table6.
Two-way ANOVA for Job Burnout variable (depersonalization) among
Male, Female and Iranian, Indian Teachers

Source of variations ~ Sum of squaresdf  Mean square F

Sex 847.94 1 847.94 31.94%**
Country 863.49 1 863.49 32.52%*
Sex * Country .180 1 .180 .007
Error 15821.10 596 26.54

Total 31437.00 600

©% <001

The results of the Two-way ANOVA, presented in Eabl, showed that
there were significant gender differencés ((, 596)=31.94p <.01) among
teachers on job burnout in the area of depersaiaiz Male teachers
(M=5.92) compared to the female teacher®1=3.72) had higher
depersonalization. Also there were significantetéhces K (1, 596)=32.52,
p<.01) between Iranian and Indian teachers on depaligation. Indian
teachers N1=5.94) compared to Iranian teachek4=3.72) had higher scores
on depersonalization.

Table?.
Two-way ANOVA for Job Burnout variable (loss of personal
accomplishment) among Male, Female and Iranian, I ndian teachers

Source of variations Sum of squares df Mean square F

Sex 612.465 1 612.46 4.51*
Country 204.002 1 204.00 1.50
Sex * Country 9.33 1 9.33 .69
Error 80704.23 595 135.63
Total 607104.00 599

*p<.05

In Table 7, Two-way ANOVA showed that there wergngicant gender
differences E (1, 595) = 4.51)p <.05) among teachers on job burnout in the
area of loss of personal accomplishment. Femalehtéza M=30.59)
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compared to the male teachers|=28.66) had higher loss of personal
accomplishment. The results of the two-way ANOVAwsRd that there were
no significant differences between Iranian and dndieachers on loss of
personal accomplishment.

Discussion

The hypothesis [number 1] stating that "Iraniarcieas will be higher in
use of problem-focused coping mechanism compareéddian teachers" was
supported. The results of the Two-way ANOVA (TaB)endicated that there
were significant differences between Iranian andidn teachers in use of
problem-focused coping mechanism. It was noted theatlranian teachers
were using more problem-focused coping mechanism the Indian teachers
did. Vitalino, Dewolfe, Maiuro, Russo, & Katon (1@9found that, work
related problem lead people most commonly to atteprpblem-focused
coping mechanism, such as taking direction or sgekelp from others. The
Iranians are likely to develop concrete plans dibacand exert as much direct
control as possible. Maybe Iranian teachers prager of problem-focused
coping mechanism because after the war betweenalnaqlran, economic
growth showed down. Iranian peoples both femalesraales stated working
hard and tried to develop effective life style atiadividual and cultural level.
People in general went for higher education, m@reard mobility, and this in
turn must have brought greater dynamics and aatidhem. Thus, problem-
focused coping must have been adapted as the loelg af behavior. There
were not many comparative studies related to copieghods and stress in
these cultures. But Sinha (1999) compared the tndrad Canadian students
with respect to stress and coping. It was found tina Indian students report
less stress than the Canadian students and prefetioa-focused coping
strategies. Bativala (1990) compared the Indian American executives on
the stress experienced at their personal and aatomal levels. It was found
that the Indians, though high on stress, were ttbleope better using a few

strategies like Yoga, practicing good managemand, teust in oneself, etc.,
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better than the American executives did. Batival@90) also suggested that
there was no one best coping technique and evespipdearnt from his/her
own experience to transform stress into an asset.

The hypothesis [number 2] stating that ‘Indian tess will be higher in the
use of emotion-focused coping mechanism comparddiian teachers’ was
not supported. The results showed that there wersignificant differences
between Iranian and Indian teachers in the usenudtion-focused coping
mechanism. One possible reason for the absencéfefedce between the
Iranian and Indian teachers in emotion-focusedrgppiechanism may be due
to certain similarities in the culture (like culalirvalues and importance of
personal relationships) and job responsibilitiesoagn Iranian and Indian
teachers would be expected to be associated witbrreity in locus of
control, life orientation (optimism, pessimism), darsocial support. This
finding was different from an earlier study by Mbh¢2003) where she
compared Iranian and Indian students on coping wftess and found that
Iranian females scored greater on confrontatiooing, distancing coping
and accepting responsibility than Indian femaledstus. The researcher has
explained it in terms of the more stress facedragian females, compared to
the Indian females, and therefore the differentsvafycoping with stress that
the former were likely to adopt.

The hypothesis [number 3] stating that ‘Indian bteas will be higher on
job burnout (emotional exhaustion, depersonalipatamd loss of personal
accomplishment) compared to Iranian teachers’ walypsupported. The
results of the Two-way ANOVA showed that there were significant
differences between Indian and Iranian teacher@lorburnout in the area of
emotion exhaustion and loss of personal accompksiinMaslach,. Schaufeli,
& Leiter (2001) found that the cultural differenceduce an effect on job
burnout in different countries, the percentage wfmbut in Asian countries
was generally much more than European countriesPanerica. A possible
reason for the above findings may be that theeeasltural similarity between
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these two countries (Iran and India) with respectultural values, historical
background and the importance of interpersonatioglships, conservatism
and hierarchy culture values, etc. According to larand Kitiyama (1996),
the relation is more interpersonal rather thangreakamong the Asian staff.

The results of the Two-way ANOVA (Table 6) showéuhttthere was a
significant difference K(1, 596)=32.52p<.01) between Indian and Iranian
teachers’ job burnout in the area of depersonaizatindian teachers
compared to the Iranian teachers had higher depaization. According to
Malach and Jackson (1981), depersonalization is,emotional distancing
from direct care clients that results in a callamsl uncaring attitude toward
others. Depersonalization can be seen as a defageést emotional
exhaustion (Maslach). Depersonalization is not ¢imdy possible way of
coping with emotional exhaustion, but in the hursarnvices it maybe viable
when other coping strategies are not easily availghsforth & Lee, 1990;
Olotsson, Bengtsson, & Brink , 2003; Rendeep, &iR@dan , 2005; Shimazu,
et al, 2003). One of the possible reasons for fihding maybe that Indians
work hard for the upward mobility and to fulfil ti@ancial and cultural status
in India. The British and Western impact is spragdiast due to the higher
education. Therefore, the exhaustion and espedi@personalization would
be higher in Indian teachers. Both countries cdxéldhe same on collectivism
values, but Indians are likely to have greater ergswalues compare to
Iranians. In other words, Iranians are likely tovénagreater harmony values.
Because of the value differences in cultures, imtéachers might be showing
higher depersonalization compare to Iranian teacher

Limitations

One of the limitations of the study was the natiréhe sample. The study
should have been extended to the other sectionBeopopulation, viz. the
younger and aged, the working and retired andthksgouth. This would give
a fairly good picture of the cross-cultural diffeces. Therefore, the present
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findings are limited to the specific sample andgréfore, cannot be
generalized.

Suggestions
Certain suggestions for the future research are:

The present study was limited to High School teech& similar study may
be conducted on Primary School teachers with a kaifnpm different age
groups. Differences across gender and age-groupd be explored among all
the variables.

Future studies can explore the job burnout andngppaechanism among
other professional groups, such as, managementicaheahd engineering
professionals.
3.Further research in the field of cross-cultuiffedences in job burnout may
be done and their relation to personality varialslesld be identified in order
to understand the relationship between personeditiables, cultural factors,
and the resulting job burnout.
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